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A GUIDE FOR SCHOOL LEADERS AND GRADUATE TEACHER MENTORS

SUPPORTING GRADUATE 
TEACHERS IN YOUR SCHOOL
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This has been one of the most 
valuable experiences I've had as a 

teacher.

I would encourage all graduates to take 
on this opportunity to build your 

confidence in teaching. 

The graduate module has made me 
feel less intimidated and stressed about 
the standards. I am more motivated to 

complete my portfolio to further my 
understanding of the standards.

Being a part of the ICCP has helped me 
grow into a better teacher due to the 

reflective nature of the program. 

Being encouraged to take controlled 
risks, try new things and measure 
successes has all been a positive 

learning experience for me.

The graduate module was a great 
experience that allowed me to 
connect and reconnect with 

colleagues in a professional way.

My coach allowed me to self-reflect 
and guided me in the correct 

direction, she did not tell me what 
to do, she prompted my reflection 
and thinking through higher order 
questioning which was amazing. 

My coach supported me to clarify what 
type of teacher I want to be and assisted 
me to realign my focus to ensure I was 

working towards that goal. 

Reflection on my professional and 
teaching practice during 

conversations assisted me to find 
meaningful and relevant evidence 
to improve my teaching portfolio

What do 
graduates say?

The graduate module was really 
insightful and I took some simple 

strategies away that I can 
implement in my classroom.The coaching helped me to back myself 

and trust my practice and knowledge as 
a teacher.

The ICCP was a non-judgemental, 
self-directed, positive reflective 

experience.

My coach facilitated my reflection and 
helped me to "stand back" and really 

take in my achievements. 
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Introduction

The Department of Education provides a range of support to graduate teachers, 
including funding support, in-school induction, professional learning and the Graduate 
Teacher Induction Program (GTIP).

School leaders influence early career teachers’ developing view of schools, public 
education and the teaching profession. Leaders ensure early career teachers are 
given opportunities to thrive and achieve full registration with the Teacher Registration 
Board of Western Australia (TRBWA). 

School leaders can support early career teachers by:

• Providing a supportive, comprehensive school induction

• Allocating a school-based mentor

• Supporting active participation in the graduate teacher professional learning program

• Participating in post graduate module reflections with graduates (p.7)

• Encouraging application for the In-Class Coaching Program

As a school leader you are encouraged to make time to discuss the support available 
with your graduate teachers. Additional information is available on Ikon.
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Graduate Teacher Professional 
Learning Program
Over the first 30 months of teaching, 
graduate teachers in public schools 
complete the graduate teacher 
professional learning program. This is 
designed to build self-efficacy.

Participation in this program is mandatory 
for all graduate teachers employed by the 
Department. This is regardless of their 
registration category with the Teacher 
Registration Board of Western Australia. 

In-Class Coaching Program
The In-Class Coaching Program 
provides graduates with a personalised 
professional learning experience 
facilitated by a trained teaching and 
learning coach. Participants are 
encouraged to reflect on, and develop 
their practice using the Australian 
Professional Standards for Teachers as 
a framework. The program complements 
and builds on the contextualised support 
provided by schools and in-school 
mentors.

The Graduate Teacher Induction Program

The GTIP has been designed to meet the needs of graduate teachers, build capability 
and enhance professional practice. It aims to assist graduates to: build their effective 
classroom teaching skills; transfer professional learning to teaching practice; and 
improve their understanding of the Australian Professional Standards for Teachers.

The graduate coaching program was 
an extremely positive experience 
that encouraged me to set goals 
completely driven by my needs, 
which helped me to become an 
active, reflective practitioner. 

Tasmin Drummond 
Teacher Vasse Primary School 2019 

Beginning Teacher of the Year.
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In-Class Coaching Program

Graduate teachers have the opportunity to work one-on-one with a coach for one 
semester to reflect on and develop their practice. Coaches provide targeted support 
through phone coaching, school and in-class visits. The program assists graduate 
teachers to build their skills and enhance their professional practice through providing:

• access to focused non-judgemental feedback on teaching practice

• support to reflect on classroom practice based on evidence and feedback

• encouragement to transfer learning from graduate modules and other professional 
learning to teaching practice

• assistance to deepen understanding of how the Australian Professional Standards for 
Teachers relates to their practice

• assistance with collection of evidence for TRBWA full registration, applications for 
teaching positions and performance and development processes

For more information about this program visit Ikon.

The coaching program gives you that professional support to continue to grow 
but you’re driving your own journey. Through reflecting on my practice, I feel like 
I am more confident to implement more strategies to help improve my students’ 
outcomes. 

Nicole Baradziej

Your graduate teachers 
can apply for a graduate 

teaching and learning 
coach through Ikon 
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Graduate Module 1
Professional standards for effective 
classroom practice

With a focus on:

• the Department’s induction program 
and support at individual, school and 
system levels

• qualities of highly effective teachers

• lesson design components, learning 
intentions and success criteria

• graduate teacher retention, well-being 
and resilience

• student engagement

• building relationships with students, 
colleagues and parents

• creating safe learning environments

• positive behaviour management 
strategies.

Graduate Module 2
Highly effective teaching for all

With a focus on:

• teaching through the lens of the 
Aboriginal Cultural Standards 
Framework

• pedagogy that enhances learning for 
diverse learners

• the gradual release of responsibility 
model

• feedback for learning

• policy requirements and reporting 
frameworks

• TRBWA requirements to transition to full 
registration

• compiling evidence of practice

• developing student voice.

The Graduate teacher professional learning program comprises four two-day 
professional learning modules. Modules 1, 2 and 3 are completed sequentially. 

Graduate Teacher Professional Learning Program
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Please note that the Fetal Alcohol 
Spectrum Disorder (FASD) online course 
is a pre-requisite for this module and can 
be accessed through the professional 
learning tab in Ikon

Graduate Module 3
Assessment

With a focus on:

• self-efficacy and goal setting

• principles of assessment

• formative assessment strategies

• metacognition strategies

• student agency

• self and peer assessment

• explicit planning for assessment

• moderation of student work.

4th Module (non-sequential)
De-escalation and positive handling

With a focus on:

• de-escalation strategies to deal with 
challenging behaviour

• the development of positive 
relationships with students 

• understanding the drivers behind 
aggressive and disruptive behaviour

• the legal context around behaviour 
support

• basic physical interventions mostly 
focused on guiding and escorting young 
people

The 4th module does not have to be completed sequentially and may be accessed 
at any time within the first 30 months of teaching. Relief teachers are encouraged to 
attend all modules.

School leaders can encourage 
their graduate teachers to 

enrol in the graduate teacher 
modules through Ikon

Graduate Teacher Professional Learning Program
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Graduate Teacher Professional Learning Program

Graduate modules are based on the latest research and provide participants with the 
opportunity to:

• Reflect on their practice in relation to the Australian Professional Standards for 
Teachers

• Celebrate areas of strength and identify areas for growth

• Consider the stages of early career teaching

• Share their practice with colleagues

• Collect evidence to demonstrate their practice

• Experience modelling of practical teaching and learning strategies

• Engage in action learning practices

Between module tasks
Between each module, graduate teachers conduct a small piece of action research in 
their classrooms. Action research planning and results are shared with a small group 
of peers in the following graduate teacher module. This research can be used as part 
of the compilation of evidence for TRBWA requirements towards full registration.

Graduate teachers can access the graduate teacher modules throughout the year, 
including during term breaks. Modules are delivered in metropolitan and regional 
areas. Modules 2 and 3 are also available online.
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Graduate Module Reflection

Supporting early career teachers after the graduate modules 
Principals and mentors can support graduates to enhance their teaching practice 
through reflective discussion after attendance at graduate modules. Consider how 
this might complement the school performance development process. The questions 
below are a starting point.

1. What shift in thinking about your teaching practice has occurred since attending 
the graduate module?

2. How will you implement this new thinking?

3. What are your short/long term goals for this change?

4. How will this change impact on the learning of your students?

5. What barriers might get in the way of you achieving this goal?

6. When would you like to have implemented this change by?

7. How will you know you have been successful at achieving this goal?

8. What support would help you to be successful with this change?

The most valuable resource that all teachers have is each other. Without collaboration 
our growth is limited to our own perspectives. 

Robert John Meehan
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Resource Details Point of access

Start-Up 
allowance

$1600 

• Allocated in both the first and second year of contract.

• Paid pro-rata based on FTE.

• Paid usually within first four weeks of start date.

• Income tax applies.

• Commencement advice needs to indicate graduate 
status.

• Paid directly to graduate through payroll.

Graduate 
teacher 
allocation

Total funding 
equivalent to 
16 days over 
2 years

• 12 days on commencement of contract

1. Four days to attend Graduate Teacher Professional Learning 
Program modules 1 and 2

2. Eight days are to be used for non-contact time ideally taken 
during the first year and negotiated with the principal.

• Four days to attend graduate modules 3 and 4

Please note:

• If graduate teacher attends the module in their own time, they can 
be paid teacher release as ‘additional earnings’, P TOIL (paid time 
off in lieu) or TOIL. This is to be negotiated with the principal prior to 
enrolling.

• Initial 12 days salary allocation paid to the school on 
appointment regardless of FTE status. (must be a 
minimum 6 month contract).

• Schools to indicate graduate status on all 
commencement, variation and movement advice in 
HRMIS.

• Modules 3 and 4 salary allocations are processed 
when the Graduate Teacher Induction Program 
(GTIP) confirms attendance at the modules with 
Financial Planning and Resourcing.

Curriculum 
materials 
allocation

• To support graduate teacher acquisition of curriculum materials

3. Primary $150
4. Secondary $78

• Graduate teacher to enquire about the school processes for 
reimbursement/payment

• Cash allocation paid directly to school on advice of 
graduate appointment.

• Payment made to school by Financial Planning and 
Resourcing.

Contingency 
allocation

• For travel and accommodation to attend modules in their first year.

• Amount is determined by location:

5. Metro schools – set rate
6. Regional schools – amount is determined by distance from Perth 

and relative isolation. For further information see Ikon. 

• Any unspent contingency to be used for graduate teacher to travel 
to modules 3 and 4.

• Cash allocation paid directly to school on advice of 
graduate appointment.

• Payment made to school by Financial Planning and 
Resourcing.

Graduate Teacher Funding Support
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Completion of 
the Graduate 
Teacher program 
is a requirement of 
the Department of 
Education.

Please refer to IKON 
for additional details.

Graduate Teacher Funding Support
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In-School Support

School leaders can support graduate teachers by providing induction and allocating 
a school-based mentor. Induction processes ensure that all teachers have the 
opportunity and the support they need to make a positive difference to student 
outcomes. 

The effectiveness of induction programs increases as the range of supports and 
strategies provided increase.

The best induction programs include practice-focused mentoring, leadership contact, 
participation in collaborative networks, targeted professional learning, observation and 
reflection on teaching, practical information and time allocation (Australian Institute for 
Teaching and School Leadership (AITSL), 2016).

Induction programs that make a difference focus on four key areas:

1. Professional Practices - The knowledge and skills involved in effective teaching 
are substantial

2. Professional Identity - Every teacher develops a teaching identity made up 
of their knowledge about good teaching, their relationships with peers and the 
community and their understanding of the significance of their profession.

3. Wellbeing - Teaching offers challenges and rewards, not only professionally, 
but personally. The role requires resilience, emotional wellbeing and supportive 
connections with other professionals.

4. Orientation - Like all professions, teaching takes place in an institutional context. 
This requires understanding of formal requirements (policies, procedures and 
compliance demands) and informal ways of operating (cultural, interpersonal and 
administrative).
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AITSL Induction Support

My Induction App
My Induction is a free app for use with Apple and android devices. It has been 
designed to support the implementation of Graduate to Proficient: Australian 
guidelines for teacher induction into the profession. My Induction is primarily aimed 
at beginning teachers in their first years in the profession, but it can also be used by 
teacher mentors and school leaders to support the induction of beginning teachers.

Using My Induction as a school leader
My Induction includes a curated resource 
collection addressing four topics that have 
been identified as vital to the effective 
induction of beginning teachers: professional 
practices, professional identity, wellbeing 
and working in an education setting. By 
familiarising yourself with these resources 
and using them as stimuli, you can engage 
in more effective mentoring and professional 
conversations with your beginning teachers.

Australian Institute for Teaching and School Leadership 
(AITSL) Guidelines for Teacher Induction

The AITSL Graduate to Proficient: Australian guidelines for teacher induction into the 
profession outline a research and evidence-based approach to inducting early career 
teachers into the profession and school.

The most effective teacher induction:

• Is extended (usually about two years)

• Is embedded into daily practice

• Emphasises skill development and inquiry into practice

• Focuses on maximising teacher impact on student learning

• Builds on pre-service training

• Addresses both personal and professional demands of the role

• Involves a range of agencies and individuals working to support the graduate

• Is delivered in settings with strong learning cultures and professional relationships.
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Designing an Effective and Successful Induction in Schools

The following approach may assist school leaders with in-school induction for graduate 
teachers.

ACTION

Customise in-school support
Develop an in-school induction kit.

Include key documents and practical information, such as school 
operational plan, school business plan, behaviour management plan, 
assessment policy, community links and performance development 
documents.

Leadership contact
Engage, share and provide feedback opportunities.

• Discuss the school’s vision, priorities, policies and procedures, and 
familiarise your graduate with any support programs available to staff.

• Provide opportunities for follow up, feedback and support through 
regular meetings as part of the school day. Ensure teacher wellbeing 
becomes a part of this support.

Practical information
• Discuss expectations and requirements for transitioning to full TRBWA 

registration.

• Share knowledge of graduate teacher funding support (see pg 8/9)

Targeted professional learning
The Graduate Teacher Program is a requirement of the Department.

• Modules 1-3 are to be completed sequentially. The 4th module, De-
escalation and positive handling, may be accessed at anytime within 
the first 30 months of teaching. Ensure graduate teachers register 
online through PLIS for the modules, in the recommended timeframes. 
The graduate modules are fully funded. Allocate time for graduate 
teachers to review professional learning content.

• Notify graduate teachers of other mandated professional learning 
courses, such as, Child Protection and Abuse Prevention, Aboriginal 
Cultural Appreciation, Accountable and Ethical Decision Making and 
Students Online policy course.

• Provide opportunities for graduate teachers to develop specific skills 
and interests.
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Designing an Effective and Successful Induction in Schools

ACTION

Practice-focused mentoring
Allocate school-based mentors to provide support and information on 
school processes and model and share good practice.

• Encourage mentors to access the Mentoring Graduate Teachers 
course run by the Department.

• Support practice-focused mentoring through time allocation.

Networks and collaboration
Provide opportunities for graduate teachers to lead and deliver 
professional learning to colleagues.

Encourage involvement in network opportunities.

Study of teaching/ classroom observation
Provide opportunities to observe and reflect on experienced teachers in 
action.

Time allocation
Allocate time to engage in school networks through collaboration, 
coaching, work shadowing or attending professional learning.

Negotiate the use of graduate release days with your graduate teacher. 
While it is expected that this time allocation is available to graduates on 
a regular basis, it can be accumulated. See Ikon for details.

Allocate time for induction information to be consolidated as part of 
practice.

In-class coach
Encourage graduate teachers in their second and third semester 
of teaching to apply to work with an in-class coach. Accessing a 
coach through the In-Class Coaching Program (ICCP) aligns with 
the Department’s preferred pathway towards full registration with the 
TRBWA.
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Mentoring Early Career Teachers

Research shows that early career teachers benefit immensely from the opportunity to 
engage with a mentor to develop their practice. 

The benefits of mentoring and coaching
There are differences between mentoring and coaching. Both roles are significant 
in the growth of an early career teacher. The in-school mentor shares expertise and 
offers in-context solutions, while the coach focuses on self-reflection. The coach is 
independent of the school.

Accessing both support mechanisms provides a graduate teacher with the best 
possible support to begin their career.

Mentor support
The Department offers a range of programs and professional learning that will assist 
schools to develop the capability of staff to better support early career teachers in the 
classroom.

“A strong professional 
relationship that attends 
to the professional 
development of early career 
teachers through ongoing 
observation, conversations, 
evidence about and 
assessment of practices, 
goal-setting aligned 
with standards of quality 
teaching and technical 
and emotional support.” 
Based on Achinstein & 
Villars (2004) definition of 
mentoring
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AITSL Mentoring Guidelines

To ensure high-quality mentoring, it is important to know what practice-focused 
mentoring is and isn’t.

Attribution: Graduate to Proficient: Australian guidelines for teacher induction into the profession (AITSL 2016)
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Transitioning to Full Registration

To be granted full registration as a teacher in Western Australia, an early career 
teacher must demonstrate that they have met the Professional Standards for Teachers 
in Western Australia (Professional Standards) at the Proficient Level, as determined by 
the Teachers Registration Board of Western Australia (TRBWA). 

To meet the professional standards at the Proficient Level, a teacher must:

1. have taught for a minimum of 100 days in one or more Western Australian 
educational venues or other Australian or New Zealand schools in the five years 
before the application 

2. negotiate the process to present evidence to their appropriate person at the school

3. be recommended by an appropriate person at the school or workplace as having 
satisfied all the standards

4. submit an application to transition from provisional to full registration to TRBWA.

The TRBWA’s Transition to Full Registration: Guide to Evidencing the Professional 
Standards at the Proficient Level is available on the TRBWA website and outlines the 
minimum requirements for the compilation of evidence. 

Developing your professional 
portfolio
Developing your professional portfolio 
is a 45-minute self-paced online 
program available through Ikon in the 
professional learning tab. It is designed 
to support teachers with provisional 
registration to prepare for the move to 
full registration and is recommended 
if you will be someone’s appropriate 
person.

Transitioning to full registration is supported at the 
school level and by the Department. The Graduate 
Teacher Induction Program provides portfolio support 
through the In-Class Coaching Program and through 
fostering professional learning networks.
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Has your graduate 
requested or been 
allocated a school 

mentor?

 

 

Has your graduate 
been inducted into 

school processes and 
policies?

 

Does your graduate know 
what support services 

are available?

 

Has your graduate 
accessed the support 

material?

Has your graduate 
accessed the Online 

Professional  Learning 
(OPL) and workplace 
induction resources?

 
Has your graduate 
registered for the 
graduate teacher 
modules on PLIS?

Has your graduate 
submitted a coaching 

request?School mentor

In-School Induction

Department
of Education

School Curriculum
and Standards

Authority (SCSA)

IKON

Graduate Teacher
Professional

Learning Program

In-Class Coaching
Program
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